
Leading at a 
Distance



You didn’t forget how to 
lead just because you’re 
doing so from a distance. 





Distance Learning has had a destabilizing 
effect on some teachers. Their beliefs today 
may not be the same as they were in 2019. 



Identity and Agency of Adults

IDENTITY: The stories we tell ourselves 
about ourselves.

AGENCY: Our perceived ability to act 
upon the world. 



Enyedy et al., 2006

Teachers talk about their identity in two ways:

Their professional practices (what they do)

Their professional 
roles (who they are)



Teacher identity 
diverges depending on 

how they see 
themselves and what 

they do.  The Professional

The Laborer





• Low degree of 
agency

• Focused on job 
tasks and 
external 
measures of 
success

• “Rule” 
orientation 
toward 
curriculum and 
resources







Are my efforts resulting in anything that matters?



What shapes (and reshapes) teacher agency? 

Collaboration.  Their 
stories and discussions of 

practice. 



What shapes 
(and reshapes) 

teacher agency? 

Feedback.  Learning and 
growing in a supportive 

environment. 



What shapes 
(and reshapes) 
teacher agency? 

Success.  Knowing that 
they had an impact. 







How do you gauge student 
engagement in an online 

environment?

Use the Chat function to reply. 



Berry, 2020
p. 104



What’s my level of engagement? 

Active Active Passive

Disrupting Avoiding Withdrawing Participating Investing Driving 

Distracting 
others

Disrupting the 
learning

Looking for 
ways to avoid 
work

Off-task 
behavior

Being 
distracted

Physically 
separating 
from the group

Doing work

Paying 
attention

Responding to 
questions 

Asking 
questions

Feeling like 
what you are 
learning is 
important 

Setting goals

Seeking 
feedback

self-assessment

Disengagement Engaged



Disrupting 

Disrupting 

What is it? What does it look like? Examples. 

Distracting 
others

Disrupting the 
learning 

- unmutes their mic and and says a 
random off-topic comment

- makes a joke during learning   
- talking to a friend and it is so hard to 
stop, you get distracted from the 
lesson and you distract that friend 
- during group work you start talking 
about something else that is not 
connected to the work
- walking back in the classroom and 
make a announcement 



Avoiding 

Avoiding

What is it? What does it look like? Examples. 

Looking for ways to get 
out of doing work 

Off-task behavior  

- Turn on mute and turn off video and 
walk away to do something else 
- playing with games or items in their 
desk (or at home during DL) 
- walking away from the work
- laving to restroom to avoid work
- asking to go to the nurse when you are 
not really feeling sick, you just want to 
get out of doing work



Withdrawing

Withdrawing

What is it? What does it look like? Examples. 

Being distracted 

Separating from the group 
or work  

- thinking about Fortnite during class 
- feeling like the work is too hard so 
the kid gives up and thinks about 
something else 
- pretending like you are sharpening 
your pencil or doing something else 
important so you don’t have to 
participate in the work 



Participating

What is it? What does it look like? Examples. 

Doing work 

Paying attention

- Pay attention to the class, so you 
are able to answer the questions 

- Enter your answer in the chat

- brain is thinking about the math or 
about the reading 

- listening to your partner or group 
members

Participating 



Investing 

Investing 

What is it? What does it look like? Examples. 

Asking questions 

Feeling like what you are 
learning is important 

- ask when you don’t understand what the 
teacher is modeling 

- ask a question to get to know your partner 
more (during buddy time)

- caring about the characters in the story 

- listening to when the teacher talks about the 
“why” of the lesson 

- thinking about how the article relates to your 
life



Driving 

Driving 

What is it? What does it look like? Examples. 

Setting goals

Seeking feedback 

Self-assessment 

- “Let me look at the level 3 
example, so I can try to write like 

that next time.”
- ask the teacher or a math partner 
what you did wrong on a math 
problem 
- asking yourself at the end of the 
lesson if you got it or not  
- our brain grows when we figure 
out why we made a mistake, so 
think about your mistakes 



What’s my level of engagement? 

Disrupting Avoiding Withdrawing Participating Investing Driving 

Distracting 
others

Disrupting the 
learning

Looking for 
ways to avoid 
work

Off-task 
behavior

Being 
distracted

Physically 
separating 
from the group

Doing work

Paying 
attention

Responding to 
questions 

Asking 
questions

Feeling like 
what you are 
learning is 
important 

Setting goals

Seeking 
feedback

self-assessment



Universal Responses: 
Micro-assessments That Propel Learning



Universal response opportunities 
are simultaneous replies from every 
member of the group, rather than 

isolated answers. 



A good rule of thumb: 
Provide a universal response 
opportunity at least every 10 
minutes during synchronous 

sessions. 







The average 
teacher waits less 
than one second 
between asking a 

question and 
calling on a 

student to answer. 

Gambrell, 1984



Wait times 
are longer in 

distance 
learning.

• Audio delay
• Think time
• Composing or responding
• Unmuting the mic



Students type their answer but wait 
for the signal to submit. 

Waterfall Chats



Response cards are associated with higher achievement on tests and quizzes, higher 
levels of participation, and lower levels of disruptive behavior, compared to individual 

hand raising to answer a question (Randolph, 2007). 



Preprinted 
response 
cards on a 
ring make it 
easier for 
students to 
find them. 



Old CD and DVD cases can hold red paper on one side 
and green paper on the other. 







Lesson tasks, assignments, and activities include
links to the learning intentions and success 

criteria.p. 80



Information is relevant, accurate, and
comprehensible to students.



The lesson includes information
that is illustrative and illuminating.



Seek out and act upon the feedback received from students.



Source: Hattie, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement. New York, NY: Routledge.

Teacher Clarity: d = 0.75



Three Questions

What am I learning today?

Why am I learning this?

How will I know that I 

have learned it?



Communicate 
expectations











Instructional 
Leadership



Purpose

p. 78

A Distance 
Learning 

Instructional 
Framework



A Distance 
Learning 

Instructional 
Framework

Mostly
Asynchronous

Mostly
Synchronous

Purpose
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